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Abstract 

     Current study explored the effect of academic stress on students’ study habits and academic 

achievement, and the impact of demographic information like gender, age and educational level. 

This study conducted a study in two Universities in Jeddah for different departments, inspected 

academic stress, study habits and academic achievement of 50 students (16 males and 34 

females) undergraduates by using demographic information, the Academic Scale and the Study 

Habits Inventory. The methods of data collection was a survey given to the targeted sample. The 

results of the study showed that the females are more stressors than the males. Also, there is a 

significant negative correlation between academic stress and study habits, which that mean more 

academic stress lead to have a poor study habits. In addition, shows that there occurs no 

significant relationship between academic stress and academic achievement of university 

students.   

Key words: Academic stress, study habits, academic achievement, demographic information, 

academic level. 
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Chapter 1 

Introduction  

1.1 Introduction: 

     Academic stress is prevalently experienced by university students. The students are 

confronted with a lot of new interpersonal, social life, and academic goals when they move from 

high school life to college, and this make them feel quite stressful (Baker, 2003). There are 

numerous stressors within academic life for example, academic demands and achievement from 

their parents (Smith & Renk, 2007), personal inclination for academic self-actualization. There 

are numerous stressors with classmate(s), final writing assignment (thesis), dread of examination 

and so on. Since not all students have the ability to adapt and cope with the above-mentioned 

stressors, consequently they experience academic stress.  

     Hans Selye (1907-1982) coined the term "stress" for the first time. The alternately known as 

the stress syndrome, is what Selye came to call the process under which the body confronts 

general adaptation syndrome (GAS, a theory of stress) what he first called “noxious agents”. In 

the university life each student somehow face the academic stress during their academic journey. 

Stress among students is related to poor study habits which may eventually lead to their poor 

academic performance. There are many causes of the stress such as study times, studying for the 

exam and the relationship with the teachers. According to these factors the students face decline 

in their academic achievement (Nuthana, & Yenagi 2009). 

     According to Baker (2003) the most difficulties that students face are about the choices they 

want to make in their future and how they decide their career path in way to creating and 

arranging new connections with their people in their path, getting clever thoughts that test their 
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past-learnt sees, and moving far from home (Lumley & Provenzano, 2003). Baker further noticed 

that modification amid the move period is connected to the way the undergrad adapts to that 

stretch which influences scholastic performance and inspiration.  

     In addition the study habits for the students along these lines offer them some assistance with 

maximizing the accessible resources such as time, finances, social and familial support, and 

institutional organization to move their potential stressors. There is an unavoidable need to 

investigate the levels of academic performance push and the study habits utilized by the students 

to overcome stressful events in their life to enhance performance so they can achieve their 

academic goals (Atibuni, 2012). In addition, the meaning of study habits is in which way the 

student study to achieve good grades either systematically, efficiently or inefficiently. Good 

study habit will definitely yield positive academic performances and achievement and also 

inefficient or poor study habit leads to academic failure and disappointment. 

     The researchers found that academic stress prevents ideal execution and requires time spent 

on adapting instead of preparing for class lectures or exams. Academic stress and achievement 

anxiety are, as anyone might expect, conversely identified with students' grades.  Additional 

unexpected, is the outcome reported in “Research in Higher Education “in 2000 which 

demonstrated that Academic stress and achievement anxiety can have positively impact on 

inspiration. A reasonable clarification for what “Research in Higher Education” had found the 

relationship that students know that their expanded stress levels might influence their grades. 

Therefore, the students can make and put more effort in organizing and compensating their study 

time coping with stress to get a high grades.  
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     In the end, university life requires the students to discover an equalization in their life while 

making their timetables, studying for exams, assignments due dates, self-managed learning, and 

other social obligations. Therefore, the students can minimize exposure to academic stress which 

is one of the most important obstacles faced by the student in their academic achievement. While 

endeavoring towards academic success despite scholarly, social, and individual requests, 

students need to set their priorities in light of their resources to maintain a strategic distance from 

stressful situations. 

1.2 Statement of the Problem: 

Academic Stress, Study Habits and Academic Achievement among University Students in 

Jeddah. 

1.3 Purpose of the Study: 

The purpose of this study is to examine the relationship of academic stress with demographic 

variables, study habits and academic achievement among university students in Jeddah. 

1.4 Research Questions: 

The research questions for this study include the following: 

1) What is the general pattern of academic stress among university students? 

2) Does there exist any relationship among academic stress, study habits and academic 

achievement of university students?  
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1.5 Hypotheses of the Study: 

The hypotheses that will guide the present study are stated as follows: 

1) The university students, in general, experience more academic stress. 

2) There occurs a significant negative relationship between the academic stress and study 

habits of university students. 

3) There occurs a significant negative relationship between the academic stress and 

academic achievement of university students. 

1.6 Definition of the Terms Used: 

1.6.1 Stress 

Stress is defined as your body's way of responding to any kind of demand or threat, and that 

makes you feel threatened and overwrought so you can’t choose the right decision for your life 

and specific in your life (Hacker, 2011). 

1.6.2 Academic Stress 

Is mental trouble as for some expected dissatisfaction connected with academic disappointment. 

on the other hand even unawareness to the likelihood of such failure (Hacker, 2011). 

1.6.3 Study Habits 

Study habits may be defined as the complex of reading behavior of a person, resulting from the 

varying degree of interaction of a number of variable factors, when he seeks graphic records for 

acquiring information knowledge. In addition, it is the habitual and routine practices one uses to 

help them study and learn. Good study habits can help students achieve and/or maintain good 

grades (Hacker, 2011). 
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1.6.4 Academic Achievement 

It is refers to the level of studying you have successfully completed and the ability to attain 

success in your studies hacker (Hacker, 2011). 

1.6.5 University Student 

a student enrolled in a college or university.  

1.6.6 Demographic Factor  

Is the study of a population based on factors such as age, race, sex, economic status, level of 

education, income level and employment, among others. 

1.6.6.1 Gender 

The condition of being male or female. 

1.6.6.2 Credit Hours 

It is the unit of measuring educational credit, usually based on the number of classroom hours 

per week throughout a term. (Hacker, 2011). 

1.6.6.3 Academic Level  

Is the stages that the student must be bettered to graduating from university (Hacker, 2011). 

1.6.6.4 Marital Status  

One's situation with regard to whether one is single, married, separated, divorced, or widowed. 

1.6.7 Coping With Academic Stress 

     According to Dziegielewski, Turnage, and RoestMarti (2004) there have been huge 

examinations on the issues of stress and how to manage the stress. In addition, students have 
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been appeared to have a special arrangement of stressors which can influence their daily 

experiences also, the students have a unique cluster of stressful experiences or stressors (Garrett, 

2001).  Strategies to engage students to control their stress might turn out to be beneficial. 

According to Dziegielewski, Turnage, and RoestMarti (2004) programs that recognize stressors 

and give data on stress decrease and burnout anticipation can offer students to learn more better 

to adapt with any stress may face them during their academic journey.  

     Consequently, better adapting abilities are connected with decreased anxiety levels and 

decreased risk for academic disappointment and failure. The researchers proposed that stress is a 

typical subject among students in university, and when stressful experiences are more and huge 

than the adapting and coping resources, a lot of multiple problems will increase especially when 

on their academic achievement (Garret, 2001). Therefore, programs which help with the 

recognizable identification of stressors, and focus on anticipation of burnout, and counseling 

regarding coping strategies and adapting techniques will improve the students to prevent the 

stress so they can  achieve their academic goals (Garret, 2001). 

1.7 Significance of the Study: 

     The main reason for this research  is to examine the academic stress prevalent among 

university students and how it affects their study habits. Therefore, it can keep students from 

being effective in satisfaction of their academic achievements. Some amount of academic stress 

is essential in mobilizing the potentialities of the individuals to work more efficiently. But 

increased amount for a prolonged period will have deleterious effects on the physical and mental 

health and academic achievement of the students. The literature is supportive of the facts that 

stress places a big role on students, and in response to the stress, that students in the university 

are confronted with a one of a kind arrangement of stressors that might be overpowering, along 
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these lines adjusting the capacity to adapt and cope with a situation. Something needs to be done 

to save the students from its oppressive grip so as to enable them to function in a congenial 

environment and deliver the best of their potentialities. This study is important to measure the 

stress on the students and how we can reduce it by using a good and useful study habits, 

therefore the students can achieve their academic goals.    
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Chapter 2 

Literature review 

     According to Manjula, Kadapatti, and Vijayalakshmi (2012) academic stress among students 

has been the most important topic of interest for researchers in many years. College students 

experience and encounter high stress because of different stressors. At the point when stress is 

seen contrarily or gets to be over the top, it can influence both wellbeing and academic 

execution. The study was led to know the stressors of academic stress among 360 pre-university 

students. The outcomes demonstrated that high aspiration, poor study habits, more study 

problems, change in medium of direction and low financial conditions are the most important 

elements responsible for to academic stress and get to be stressors for anxiety and stress among 

chose respondents.  

     Habibah, Wong, and Maria (2011) researched the relationship between stress and academic 

achievement of 376 college students in a local college from various disciplinary areas. Although, 

academic achievement of the college students referred to their outcomes, Grade Point Average 

(CPA), for the last semester. The researchers used the Stress Scale (CUSS) to assess the college 

students’ stress level. The results of the study demonstrated that in general, the college students 

experienced moderate levels of stress. In addition, the researchers found that that medical 

students had the most elevated stress level among the whole students from different major. 

Additionally, the study showed that the freshmen who are first year students had low stress level. 

Most sources of stress were from students' academic. It was additionally found that there occurs 

a significant but negative relationship between college students' stress level and their academic 

achievement. 
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     In another study reposted by Nakalema and Ssenyonga (2014) in Uganda to inspect academic 

stress, study habits and academic performance of 196 undergraduates by using a cross-sectional 

survey research design. Discoveries demonstrated that day by day academic hassles were 

observed to be the most stressful while individual problems were accounted for as the minimum 

stressful. The students who are in their first year experienced more prominent academic stress 

from three main factors which are  (financial hardships, academic overload/time social 

expectations for their academic life more than continuing students. In addition, they found the 

most utilized study habits was motivation among the respondents, however the technique of 

studying chapter by chapter was the minimum regular study habits among the students. Faculty 

of Development Studies students would be wise to have better study habits than different  

faculties/institute taking into grade performance. The GPA/CGPA 4.40 - 5.00 classification had 

unrivaled study habits than the other GPA/CGPA classifications. Also, age was a huge indicator 

of having supplementary exams. 

     All humans will face a stress and its psychological manifestation in their life and are a major 

wellspring of concern in the modern life in our society. Sani et al. (2012) conducted their study 

on medicinal students at Jizan University in Kingdom of Saudi Arabia. The researchers used the 

GHQ 20 questions to assess the level of stress. The pervasiveness of stress was broke down on 

the gender, academic year, BMI, education level of parents, occupation of parents, place of 

residence, type of residence, number of siblings, and with whom the students were living. The 

results found that pervasiveness of stress among medical students was found 71.9%, with 

females being more stressed by many different reasons on (77%) than the males (64%). Also, 

they found there was a measurably huge relationship between stress and gender among students.  

In addition, there are different main factors for stress such as parents’ education level or 
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occupation, the responsibility for many thing in their life ether families or houses, kind of 

habitation, number of siblings, whether living with parents, type of living arrangement, method 

of going to the college, time taken to reach college, marital status and epidemiological factors 

other than those identified related to academic issues were not connected with stress. Seen 

sleeping issues and waking time in the morning found a statistically huge relationship with 

stress. The main consideration connected with perceived stress was long hours of study. 

Examinations and tight time timetables were alternate variables recognized. However there are 

some factors showed that have a little causes of stress such as psychological and family issues, 

absence of entertainment in the campus and the education framework itself were different 

stressors for the medical students. Finally, stress was predominant in roughly three fourths of the 

study group, with a dominance among the females.  

     Rao and Viswanatha (2015) discovered the impact of study habits, mental health and 

academic stress on academic achievement among teacher trainees and reposted that there is huge 

and significant effect of mental health on study habits and academic stress. Seema and Hafsa 

(2013), collected about 150 students as a sample from various universities located in Islamabad, 

and demonstrated huge impact of academic stress on student's performance. Also, there was a 

non-critical difference between male and female college students on scores on the Perceived 

Stress Scale (PSS).  The most important significant result was showed on the PSS is a huge 

contrast between junior and senior students. In addition, Academic stress was showed to be 

higher in younger students than older students. While, there was a non- significant distinction on 

PSS scores among students when stress was measured toward the starting and toward the end of 

the semester. 
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     Edem et al. (2015) examined 275 students using multistage sampling procedure in Ghana. 

Burge's (2009) five-point like stress scale was utilized to request for the essential information for 

the study. The results showed that the level of stress was observed to be huge for every single 

demographic variable assessed. In any case, the causal variables for stress classes have been 

blended. Finally, no critical impacts were found in the middle of stress and academic 

performance.  

     According to Aluja and Blanch (2004) the study analyzed the connections between Cattellian 

personality factors, scholastic aptitudes, study habits, and academic achievement. There were 

887 volunteer students from primary education (453 males and 434 females), selected from 29 

public schools who participated in this research. The researcher found that the educational 

aptitudes were the most prescient variables of achievement, while the students with higher scores 

on socialized personality traits showed better study habits than those students with lower scores 

on personality socialization traits. In addition, females got higher academic achievement scores 

than males. These distinctions could be clarified by the way that females demonstrated a more 

socialized personality pattern and better study habits. 

     It may be seen from the brief review of literature presented in the foregoing pages that a 

number of studies have been carried out on the academic stress of university students and that 

academic stress scale (ASS) is a good tool to examine the level of stress among the male and 

female students in public and privates universities. These studies yielded contradictory results on 

the relation between academic stress and different personal and demographic variables, study 

habits and academic achievement. Therefore, it is difficult to summarize the concerned 

themselves about wide variety of aspects of academic stress in relation to study habits and 

academic achievement of different categories of university student.      
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Chapter 3 

Methodology 

     Methodology is the systematic, theoretical analysis of the methods applied to a field of study. 

It comprises the theoretical analysis of the body of methods and principles associated with a 

branch of knowledge. 

3.1 Population  

The population for the current research comprises of University students studying in Jeddah, 

Saudi Arabia.  

3.2 Sample  

 A sample of 50 university students were taken from both private and public universities in 

Jeddah which are namely, Effat university and King Abdulaziz university.   

3.3 Research Design  

Correlational research design with survey method was used in this research.  

3.4 Tools Used  

3.4.1 Demographic Information  

     The demographic form was prepared by researcher in order to collect demographic variables, 

including name of the university, collage, major, gender, age, the year in college are the student 

currently in, academic level, the amount of credit hours, The cumulative GPA of the last 

semester, Residential Status, marital status, college expenses and the amount of hours a week do 

the student  usually spend working on a job for pay. 
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3.4.2 The Academic Stress Scale (ASS) 

     The Academic Stress Scale (ASS) is a 40-items scale developed by Rajendran and Kaliappan, 

(1990) designed to measure a student’s stress levels on a 5-point scale, ranging from 0 to 4. 0 

indicates ‘No Stress’, while 4 indicates ‘Extreme Stress’. Examples of statements in this scale 

are: ‘Teachers make too many extra demands on students’; ‘Lack of fluency while speaking the 

language other than the mother tongue.’ and ‘The teacher is fast and does not use blackboard 

legibly’. The possible scores for this test range from 0 to 160. A higher score indicates a higher 

level of academic stress and vice – verse. The test-retest reliability of academic stress scale 

(ASS) is reposted to be 0.82. 

3.4.3 The Study Habits Inventory (SHI) 

     Study Habits Inventory developed by Wrenn, (1941) ; and later modified by Bengallee, 

(1973), is a 25-items scale. Participants are asked to indicate their responses on a 3-point scale, 

ranging from 1 to 3. 1 indicates rarely, 2 indicates sometimes, while 3 indicates often. Examples 

of statements in SHI scale include: ‘I have trouble picking out the important points in material 

read or studied; tend to take down material which turns out to be unimportant’ and ‘I 

preannounce the words to myself as I read’. In order to score this statements, items are to sum 

the answers of the students. Study habits inventory (SHI) score is calculated by adding the 

individual scores of all items together where the possible range lies between 25-75. The higher 

score the better one the study habits of the student. The test-retest reliability of the questionnaire 

is found to be 0.882 by the test constructors.   

3.4.4 Academic Achievement scale  

     Academic Achievement scale indicate it from the GPA of the participants. Example of 

statements: ‘The cumulative GPA of the last Semester’ and ‘what was your GPA in the last 



14 
 

semester:’. The statements are about the GPA scores and from these statements we can measure 

the highly academic achievement of the student. The higher score the better one the academic 

achievement of the student.   

3.5 Methods of Data Collection  

     Permission to use both the Academic Stress Scale (ASS) and the Study Habits Inventory 

(SHI) were obtained from the authors. The surveys were then given to the targeted sample where 

they were asked if they like to answer the survey, then sign a consent form, while taking into 

consideration that their identity would remain anonymous. After this step was completed 

participants were then given the surveys to complete. The participant's responses were collected, 

scored coded, and analyzed using the Statistical analysis software SPSS. Correlation and t-test 

were applied. 

3.5.1 Hurdles in data collection  

     Unfortunately, the data collection work was delayed due to many unforeseen difficulties. The 

main difficulties encountered are as follows:  

1.  Shortage of time which that mean in three months I could not able to organize the scales and 

get more than 50 participants.  

2.  The poor number of the male who are participate, because the difficulty of contacting more 

males.  

3.6 Statistical Techniques Employed  

     In this research, SPSS version 22 was used to analyze the data and examine the hypothesis. 

Descriptive statistics were used for the demographic information, while inferential statistics were 

used for Pearson product-moment correlation and t-test. 
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Chapter 4 

Results 

     This chapter consists of the results used from SPSS version 22. It consists of two sections. 

Section one contains demographic information of the participants, while section two contains 

characteristics of the scales used in this research.  

 

Table 4.1 Demographic Characteristics of the Sample (N=50) 

Characteristics f % 

Type of University 

 Public university (King Abdulaziz university)  

 Private university (Effat university)  

 

28 

22 

 

56% 

44% 

College  

 Science and Engineering  

 Humanity  

 Business 

 Design 

 

15 

12 

16 

7 

 

30% 

24% 

32% 

14% 

Gender  

 Male 

 female 

 

16 

34 

 

32% 

68% 

Age 

 19-23 

 24-27 

 Above 27 

 

33 

15 

2 

 

66% 

30% 

4% 
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Year in college that the participants are currently in: 

 First year     

 Second year     

 Third year     

 Fourth year    

 5 or more years              

 Graduate Student 

 

6 

17 

14 

8 

2 

3 

 

12% 

34% 

28% 

16% 

4% 

6% 

Academic Level  

 Freshmen                  

 Sophomore                  

 Junior                

 Senior 

 

11 

11 

16 

12 

 

22% 

22% 

32% 

24% 

Credit hours which the participant taking for the current 

semester 

 6 or less              

 7-11                  

 12-14              

 15-16           

 17 or more              

 

 

2 

4 

17 

18 

9 

 

 

4% 

8% 

34% 

36% 

18% 

The cumulative GPA of the last Semester 

 1.50-1.99 

 2.00-2.99           

 3.00-3.99                    

 4.00-5.00 

 

4 

10 

17 

19 

 

8% 

20% 

34% 

38% 
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Residential Status: 

 Campus Hostel/ Residence  

 Outside Campus without Family  

 Outside Campus with Family 

 

0 

2 

48 

 

0% 

4% 

96% 

Marital Status 

 Married                      

 Unmarried             

 

15 

35 

 

30% 

70% 

The amount of hours a week do the participant usually 

spend working on a job for pay 

 None; I don’t have a job      

 1-10 hours a week        

 11-20 hours a week  

 21-30 hours a week              

 31-40 hours a week  

 

 

30 

5 

2 

4 

9 

 

 

60% 

10% 

4% 

8% 

18% 

 

     The results in table 4.1 display the demographic characteristics of the participants. This study 

was a quantitative study using cross-sectional survey research design.  An overview of the table 

reveals that the study sample includes 50 students from both public (King Abdulaziz university) 

and private (Effat university) universities in Jeddah, out of which 34 (68%) were female students 

and 16 (32%) were male students in total. Out of the total sample, 28 (56%) were from KAU and 

28(44%) were from Effat university. The sample included four colleges including many majors. 

The 15 students (30%) in science and engineering college opted electrical engineering, computer 

science, industrial and science & general engineering, 12 (24%) students were from humanities 

including different majors such as psychology and translation and English language. The college 

of business has 16 (32%) students who chose to study human resource, finance, international 
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business and management, administrative science and general administration & marketing. Last 

college was from design department which has 7 (14%) students who are divided in two majors 

that are architecture & visual and digital production. Also, from all academic level freshmen, 

sophomore, junior and senior. 11 freshmen students were (22%) respondents to the survey, while 

were sophomore students 11 (22%), 16 (32%) were the junior students, and 12 were the senior 

students (24%) were in fourth year. The cumulative GPA of the students showed as ascending 

order which means most of the respondents had a highest score in their cumulative GPA ranging 

4.00-5.00 (38%), 3.00-3.99 (34%), 2.00-2.99 (20%) and 1.50-1.99 (8%). In addition, the most 

significant thing was showed in the study which there are (40%) students who are working on a 

job for pay for a different hours a week. There were 9 students (18%) working about 31-40 

hours, 4 students (8%) working from 21-30 hours a week, and from 11-20 hours a week they 

were 2 students (4%), and there were 5 (10%) students who working from 1-10 hours a week, 

and it showed that most of the workers who were males. However, the majority who were not 

working and most of them were females, they were 30 students (60%). 

Table 4.2 Psychometric Properties of the Scales (N = 50) 
 

Variables  No. of items 

Academic Stress Scale (ASS) 0.82 40 

Study Habits Inventory (SHI) 0.88 25 

 

     The results of table 4.2 indicate that the Academic Stress Scale (ASS), which contains a 

number of 40 items displays a reliability coefficient of α = 0.82. While the Study Habits 

Inventory (SHI) contains a number of 25 items, and holds a reliability coefficient of α = 0.88. 
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Table 4.3  General pattern of Academic Stress among University Students 

 

Academic stress sub-groups No. of Students 

(f) 

Percentages 

(%) 

Less Stress 20 40% 

Moderate Stress 27 54% 

More Stress 3 6% 

Total 50 100% 

 

Fig 4.3.1  Pie Diagram showing General pattern of Academic Stress among University 

Students 

 

 

 

 

 

 

 

 

 

     The result of table 4.3 showed that most of the students in (54%) most of the half in both 

universities faced a normal stress . In addition, there are a big number of students (40%) of the 

participants who were able to overcome the academic stress. Also, all the male is under this 

percentage. Moreover, the positive thing is there are just (6%) of the participants who faced a huge 

stress in their academic life and it showed there are female. Thus, hypothesis is rejected. 
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Table 4.4  Intercorrelations of the Variables (N=50) 

Variables Mean SD 1 2 3 

1. Academic Stress 63.78 31.15 -   

2. Study Habits 50.52 9.22 -0.31* -  

3. Academic 

Achievement 

3.71 0.94 -0.02 0.16 - 

Note. *p < 0.05 

     The results of table 4.4 display a significant negative correlation (r= -0.31) between 

academic stress and study habits. That is to say, high academic stress leads to poor study 

habits among university students, and vice-versa. Hence, the second hypothesis stating that 

“there occurs a significant negative relationship between the academic stress and study habits 

of university students” is accepted on the basis of present result. 

     In addition, table 4.4 also shows that there occurs no significant relationship (r = -0.02) 

between academic stress and academic achievement of university students.  Though it is 

quite a weak correlation value, yet the direction is found to be negative for these two 

variables. The negative direction of the correlation suggests that higher academic 

achievement is associated with lower levels of academic stress, and vice versa. Therefore, the 

third hypothesis stating that, “there occurs a significant negative relationship between the 

academic stress and academic achievement of university students” is partially rejected on the 

basis of present result. 

     Interestingly, table 4.4 also exhibits that study habits are correlated positively (r = 0.16) 

with academic achievement. That is to say, good study habits lead to high academic 

achievement; while poor study habits lead to lower academic achievement among university 

students. 
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Table 4.5 Group Differences (Male, Female) of the Study Variables (N=50) 

 

Variables 

 

Male 

 

Female 

 95% Confidence 

Interval of the 

Difference 

M SD M SD t p UL LL 

Academic Stress 33.25 23.12 78.15 23.09 6.41** 0.01 -58.98 -30.82 

Study Habits 45.00 9.67 53.12 7.86 3.16** 0.03 -13.28 -2.95 

Academic 

Achievement 

3.73 0.80 3.69 1.02 0.14 0.89 -0.54 0.62 

 

Fig 4.5.1 Column Diagram Group Differences (Male, Female) of the Study Variables 

(N=50) 

 

 

 

 

 

 

 

 

     It is evident from the results shown in Table 4.4 that when the means of two groups are 

compared, t-test yielded statistically significant gender differences between the mean scores of 

male and female university students on the academic stress (t = 6.41, p<0.01) and study habits 

(t= 3.16, p<0.01) scales. More specifically, females scored significantly higher (M = 78.15, SD = 

23.09; M = 53.12, SD = 7.86) than males (M = 33.25, SD = 23.12; M = 45, SD = 9.67) on both 
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these scales of academic stress and study habits, respectively. On the other hand, no significant 

gender difference is observed among both male and female university students with regard to 

their academic achievement.  
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Chapter 5 

Discussion 

5.1 Discussion of Findings 

     The present study was designed to investigate the relationship between academic stress, study 

habits and academic achievement among university students in Jeddah. The present chapter is 

devoted to a detailed discussion on the findings from the previous chapter. 

Hypothesis 1 

'The university students, in general, experience more academic stress.’ 

The results showed that majority of the students studying in university are moderately stressed. 

However, the percentage of less stressed students though only 40% cannot be considered as 

flattening. The results obtained in this study are supported by Nikitha, Jose, and Valsaraj (2014), 

Elias, Ping, and Abdullah (2011). 

Hypothesis 2 

‘There occurs a significant negative relationship between the academic stress and study habits of 

university students.’ 

The relation between academic stress and study habits of university students was found to be 

significant and negative in direction. This suggests that the type of study habits students’ adopt is 

dependent on the amount of stress they experience. This finding is plausible considering the 

nature of stress which has the tendency to propel one to work harder when the stress is moderate 

and which also has the tendency to lower one’s energy when it is excessive. Thus, stress could 

make students to work harder and perform well in examinations especially when the stress is 

moderate. These findings corroborate Trockel, Barnes and Egget (2000), Kadapatti, Manjula, and 
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Vijyalaxmi (2012) who have earlier found that stress is inimical to learning and poor study habits 

is one of the factors responsible for academic stress.  

Hypothesis 3 

‘There occurs a significant negative relationship between the academic stress and academic 

achievement of university students.’ 

A relationship between students’ academic stress and their achievement was found to be negative 

in direction, but not statistically significant. This may be the result of the small sample size used 

in this study. This study is partially supported by the findings of the researchers (Elias, Ping, & 

Abdullah; 2011) who have also found that there is a significant but weak negative relationship 

between undergraduate students’ stress level and their academic achievement. 

Additional Findings 

In addition, to our hypothesis few interesting findings were found in this research in regards to 

study habits, academic achievement, gender and academic stress among students. 

 

1. The positive relationships between study habit and academic achievement point to the 

fact that students who utilize effective study strategies, concentrate on the class, 

assimilate and study regularly in anticipation for examination will achieve academically. 

This result also amplified Risko et al.’s (1991) assertion that students who achieved 

academically adopted strategies to monitor and manage their time for studying and 

success in course work reinforces continued use of these strategies. 

2. It was concluded that females face more academic stress than males, and hence revert to 

work hard and develop good study habits as compared to the male students. These 

findings affirm previous findings where females had better study habits (Suneeta et al., 

2010). In addition Misra and Mckean, (2000) particularly noted that females have better 
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time management skills with regards to control of time available, planning and 

organizing tasks and time control. Female students were also more recognized for taking 

good lecture notes, proof reading work, and having the ability to recall more facts from 

lectures than the male students. On the other hand, no significant gender difference is 

observed among both male and female university students with regard to their academic 

achievement.  

5.2 Recommendations  

     No research effort can be said to be worthwhile if it does not emanate some of the important 

educational implications. It is recommended that universities should make it a point that they 

provide lectures and workshops by professionals on coping with stress and time-management 

every semester. Also, they should include workshops about the different study habits and which 

is the most suitable for every student. In addition, university authorities should try to raise the 

value of interaction between faculty and students, which will make the students, feel more 

comfortable and it will reduce the stress. 

     Students can be guided to reduce their stress levels as this can enhance their academic 

achievement. It is anticipated that some of findings of the present study may help to improve 

academic achievement of students as they are a wakeup call to students, teachers, school 

managers and parents among many education stake holders. The present study findings on study 

habits correlates with previous research that found that students who invest more in school do 

better and that those who show more effort also perform better. Therefore, the teachers and 

parents should identify good study habits and find ways and means of enhancing them among 

students. 
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5.3 Limitations 

     The major limitation of this study is the small sample size. So, findings cannot be generalized 

to all the students in Jeddah. The findings could have been more convincing if a larger sample 

size had been taken from both the public and private universities all over Saudi Arabia. 

     The present study was mainly confined to two variables, i.e. study habits and academic 

achievement alongwith few demographic variables; although a number of other variables are 

known to affect students’ academic stress. More factors/ variables should have been included in 

the questionnaire. 
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Appendices 

Appendix A-1: Departmental Permission 
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Appendix A-2: Informed Consent 

Informed Consent Form for Participation in Research 

I, ............................................................................, consent to my participation in the 

research project entitled “Academic Stress, Study Habits and Academic Achievement among 

University Students in Jeddah.”  The purpose of the research project has been explained to me.   

 

I understand that my participation in this project will involve being tested just once for a period 

of 20 minutes. During my participation, I will be asked to provide detailed information about 

how aacademic stress affects the demographic characteristics, study habits and achievement. 

 

I understand that some of what I say during this study may be used in the analysis and writing of 

the final report (i.e. published research results).  

 

I understand my anonymity and confidentiality will be preserved at all times, and that the 

comments and responses to questions that I give will be reported in general (i.e. without 

reference to me). I will not suffer any negative consequences as a result of my participation in 

this research project. 

I understand the interview transcripts will be safely stored in a locked filing cabinet in the office 

of the principle investigator. Computer documents and software that contain confidential records 

about research participants will be stored in a password-protected folder on the chief 

investigator’s computer accessible only to him/her. Backup copies will be stored in a locked 

filing cabinet in his/her office. 

I understand that I am free to withdraw and discontinue participation at any time. 

 

I understand if I have any concerns about this research I can contact the chair of the Research 

Ethics Institutional Review Committee (REIRC) at Effat University. 

Signed by: 

.......................................................... 

Date ..................................................... 
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Appendix A-3: Demographic Information 

PROFORMA 

Please fill up the following information and answer each statement by putting a tick mark (√). 

Your responses will remain confidential and will be used for research work only. Your opinion is 

greatly appreciated. 

1. Name of the University: ……………………………..    

2. College: ……………………………..    

3. Major: …………………………….  

4. Gender: 

      (1) Male                 (2) Female 

5. Age: 

     (1) 16-19                      (2) 20-23                    (3) 24-27                        (4) above 27 

6. What was your GPA in the last semester ? …………………………. 

7. What year in college are you currently in? 

        (1) First year    (2) Second year    (3) Third year    (4) Fourth year   (5) 5 or more years              

       (6)   Graduate Student 

8. Academic level  

        (1) Freshmen                 (2) Sophomore                 (3) Junior                 (4) Senior              

9. How many credit hours are you taking this term? 

         (1) 6 or less             (2) 7-11                 (3) 12-14             (4) 15-16          (5) 17 or more              

10. The cumulative GPA of the last Semester: 

        (1) 1.50-1.99                 (2) 2.00-2.99          (3)    3.00-3.99                   (4) 4.00-5.00 

11. Residential Status: 

(1) Campus Hostel/ Residence (2) Outside Campus without Family (3)Outside Campus             

with Family 

12. Marital Status 

(1) Married                     (2) Unmarried            (3) Divorced 

13. How do you meet your college expenses? 

(1) Self (job, savings; etc.)    (2) Parents   (3) Spouse/ Partner    (4) Employer support  

(5) Scholarships and grants   (6) Loans     (7) Other sources 

14. How many hours a week do you usually spend working on a job for pay? 

(1) None; I don’t have a job     (2) 1-10 hours a week       (3) 11-20 hours a week  

(4) 21-30 hours a week             (5) 31-40 hours a week  
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Appendix A-4: Academic Stress Scale Survey (ASS) 

ACADEMIC STRESS SCALE 

This scale consists of 40 items describing the stress in your institution/college life from the various sources. Kindly 

indicate the level of stress you feel from each item by marking a ‘√’ mark in the column given against each 

statement. 

Statement No 
Stress 

Slight 
Stress 

Moderate 
Stress 

High 
Stress 

Extreme 
Stress 

1. Teachers make too many extra demands on students.      

2. Poor interest in some subjects.      

3. Progress reports to parents.      

4. The teacher is not humorous towards us.       

5. Lack of concentration during study hours.      

6. Difficulty in remembering all that is studied.       

7. Worrying about the examinations.      

8. Lack of self-confidence.      

9. The teachers do not listen to our ideas.       

10. Conflicting with friends/college authorities.      

11. Teachers give more punishment in the class.      

12. Worry about results after examinations.      

13. Hesitate to ask the teacher for detailed explanation.       

14. Biased attitude of the teacher.      

15. Inadequate space or room for study at home.       

16. Not knowing how to prepare for the examinations.       

17. Lack of assertiveness (confidence) in the class.      

18. Lack opportunity to meet teachers.      

19. Teacher shows socio-economic status on students.      

20. Slow in getting along with the curriculum.      

21. Exam papers are tough and not valued well.      

22. Unable to complete the assignment in time.      

23. Lack of communication between teachers and 
students. 

     

24. Monotonous (boring or tedious) teaching style by the 
teachers. 

     

25. Not enough discussion in the class.      

26. Lack of mutual help among classmates.      

27. Lack of fluency while speaking the language other 
than the mother tongue. 

     

28. Difficulty in public speaking.       

29. The teacher is fast and does not use blackboard 
legibly. 

     

30. Teachers lacking interest in students.      

31. Examination syllabus is too heavy in some subjects.       

32. Feeling of inferiority.       

33. Unable to discuss academic failures with parents.       
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34. Not able to grasp the subject matter.      

35. Incomplete and confusing study material.      

36. Eleventh hour preparation for the examinations.      

37. Importance of the subject matter.      

38. Difficulty in adjusting with opposite gender.      

39. Inadequate subject knowledge of the teacher.      

40. Inadequate lab and library facilities.       
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Appendix A-5: Study Habits Inventory Survey (SHI) 

STUDY HABITS INVENTORY 

In accordance to what you, yourself are in a habit of doing, please indicate your habits by putting a ‘√’ mark in the 

column which you feel describes you the most. 

Statement Rarely Sometimes often 

1. I have to re-read material several times – the words don’t have much 
meaning the first time I go over them.   

   

2. I have trouble picking out the important points in material read or studied; 
tend to take down material which turns out to be unimportant.  

   

3. I go back and recite to myself the material studied – rechecking any points I 
find doubtful. 

   

4. I preannounce the words to myself as I read.      

5. I miss important points in the lecture while copying down notes on 
something which has gone before. 

   

6. I find it hard to keep my mind on what I am studying –don’t know what I 
have been reading about when I get through.  

   

7. I have a tendency to ‘ day – dream ‘ when trying to study.    

8. It takes me sometimes to get settled and ‘warmed up’ to the task of study.    

9. I have to wait for ‘the mood to strike me ‘or for ‘an inspection’ before 
starting a task; I am likely to waste time. 

   

10. My study periods are often too short for me to get ‘warmed up ‘and 
concentrated. 

   

11. My time is unwisely disturbed; I spend too much time on something and not 
enough on others.  

   

12. My periods of study are interrupted by outside interference such as 
telephone calls, visitors and distracting noises. 

   

13. I find it hard to force myself to finish work by a certain time under pressure; 
work is unfinished, inferior or not on time. 

   

14. I study with other rather than my-self.    

15. My enjoyment of loafing (spending time ideally) ‘bull-seasons’ (amusing and 
illogical use of words) or chewing that fat, interferes with my study.  

   

16. I spend too much time reading fiction, going to cinemas etc., for the good of 
my college work. 

   

17. Too much social life interferes with school success-dances, dates and trips.    

18. I get ‘fussed’ (annoy or disturbed) and nervous on exams blow up and can’t 
do myself justice or tell what I know. 

   

19. I plan out in my mind the answer to a subjective or essay type of 
examination question before starting to write the answer.  

   

20. I finish my examination paper and turn them in before time is called on the 
examination. 

   

21. I try to get each point as I go over it, rather than to go on at the time and 
then go back later to clear up doubtful point.  

   

22. I try to summarize, classify and systematize the facts learned; associating 
them with previously learned material and facts. 

   

23. I try to do some ‘over-learning ‘, working beyond the point of immediate 
memory or recall. 

   

24. I find myself too tired, sleepy and listless to study efficiently.    

25. Dislike of certain courses and teachers interferes with my school success.    
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